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Pre-internship — Differentiation Reflection 

	 My ELA 20 class had one student who was in the modified ELA 21 program. For 

confidentiality purposes, I will not be stating his name or the school I was at; if need 

be, I will refer to him as Student A. My cooperating teacher had told me beforehand 

how she does the planning to suit his needs — he was very reserved, came from a 

tough home-life, and did not trust many teachers besides his assigned tutorial teacher. 

My cooperating teacher would plan instruction to be engaging and easy to follow 

along, so that he could do so. He was fine with staying during instruction, and 

participated in any activities that were to be done while following along with a lesson. 

For example, when I read the “Who’s Afraid of the Wicked Witch” article to the 

students, he intently listened and took notes. When it came to individual work time, he 

preferred to go to his tutorial teacher’s classroom and work with her.


	 Student A had trouble opening up to teachers, including my cooperating 

teacher, so I did not expect him to trust me going into this placement. Trusting 

someone brand new who was only staying for a few weeks seemed out of the 

question. Instead, I tried to be as friendly as possible, include him in discussions when 

it seemed like he wanted to join in, and respect his wishes if he preferred to remain in 

the background. There was one day that I wish I could have redone. I had asked the 

students to group together based on the colour of an index card that I had given them 

in a previous class. Student A was immediately on the defensive, did not want to 

participate in his group’s discussion, and seemed on edge. I did not notice until I came 

around to that group for their check-in, and I wish I had done some pre-planning for 
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that activity. I think in a similar situation in the future, I would pull Student A aside and 

ask if that activity would be something he would rather sit out from.


	 Some things that went well include making my assignments adaptable; I would 

often confer with my cooperating teacher and his tutorial teacher to see how we could 

change some of my assignments to suit his needs. For example, when it came to the 

dramatic reading assignment, I gave the rubric to his tutorial teacher and he presented 

to her rather than to the class. For longer writing assignments or paragraph-writing, I 

scaffolded and gave him different activities to show his understanding. Graphic 

organizers and charts seemed to help him convey his ideas better than writing out a 

paragraph. 


	 Overall, I am glad I had Student A in my classroom and that, despite his 

personal disconnect from teachers, he was engaged for some parts of my block. It was 

amazing to see such support from the staff at my school and to see all the amazing 

things they’d done to make schooling special for him. I hope in the future I am able to 

work with students with other exceptionalities and gain new skills to better my teaching 

practices. Even the bad days have merit because they teach me what not to do.


